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Existential Analysis in Theory and Practice of Education

Purpose. The aim of this article is to reinterpret the key ideas of existential analysis for contemporary educa-
tional theory and practice. Theoretical basis. The research used the following theoretical methods: analysis, synthe-
sis, comparison, and generalization of the fundamental principles of existential analysis as one of the branches of
modern psychoanalysis. Originality. The scientific novelty of the research lies in characterizing L. Binswanger’s
existential analysis (Daseinsanalysis) and V. Frankl’s logotherapy for their subsequent implementation in pedagogi-
cal theory and practice. It emphasizes that the principles of existential analysis in education aim to assist children in
finding goals and learning motivation in a rapidly changing world. It is proven that existential analysis focuses on
the idea of returning to the traditional view of the educator as a guide for children on their path to self-realization
and self-discovery. Conclusions. The study concludes that "existential communication™ between teachers and stu-
dents helps the latter to go through new life experiences, make sense of them, and plan their future prospects. The
ideas of existential analysis encourage the consideration of the ethical component in pedagogical practice, aimed at
anticipating possible life risks, choosing ways to achieve plans, accepting the limitations of desires, and explaining
the reasonable enjoyment of life without excessive indulgence. To achieve this goal, recommendations are provided
on how to work with children’s motivation, the need to teach students to determine their place in the system of so-
cial relations and choose a profession to serve the truth and people.

Keywords: existentialism; existential analysis; existential psychoanalysis; pedagogy; psychoanalytic pedagogy;
philosophy of education

Introduction

The crisis of modern philosophy of education, marked by the contradiction between the
strengthening of alternative learning ideas, the widespread use of ICT, the decline in knowledge,
spiritual devastation and the growth of destructive attitudes of all participants in the educational
process, encourages us to learn the world’s most famous psychoanalytic theories of personality
development. It is well known that within psychoanalysis, a peculiar concept of pedagogical
support, re-education and psychocorrection has been formed, which is called psychoanalytic
pedagogy in scientific circles (Nelin, 2023).

The formation of psychoanalytic pedagogy in the early twentieth century coincided with the
flourishing of existentialist philosophy. It is known that the development of existentialism in Eu-
rope was caused by deep socio-political crises and military confrontations. The cornerstone of
existentialism was the thesis that the existing system of relationships is a drama of lonely and
devastated people who, in their communication with others, seek to subdue them to their will or
to submit to society. Existentialists believed that scientific and technological progress, bureau-
cratisation of life, monotony of work, complication of social structures, standardisation and
globalisation of the world in all its manifestations would inevitably lead to the dehumanisation of
society. Emphasising the constant contradiction between a person’s helplessness and loneliness,
as well as the tendency to change the world, existentialists predicted the defeat of man and the
crisis of his or her individual existence.

The problem of being has become especially acute in pedagogy, which in recent years has
moved quickly from a humanistic paradigm to an informational one. Undoubtedly, this was also
contributed by the COVID-19 pandemic, which forced participants in the educational process to
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change classrooms to secluded rooms, exacerbating the long-standing antagonism between man
and machine, between the spiritual and material worlds. Given such problems in education as
asynchronous learning, its isolation from life, a decline in the level of training of specialists and
the loss of semantic reference points, it is important to study various trends in existential analysis
for pedagogy.

In an attempt to combine the ideas of existential analysis and pedagogy, contemporary spe-
cialists are researching and trying to rethink the creative works of such philosophers and psy-
chologists as L. Binswanger, M. Boss, R. May, V. Frankl, and others. In particular, the pedagog-
ical ideas of Viktor Frankl were carefully studied by Polish scholars J. Michalski and J. Binne-
besel. J. Michalski called for a rethinking of the modern philosophy of education and the revival
of the question of the meaning of life in the theory and practice of education. The researcher
stressed that pedagogy should take the path that leads not to "nonexistence™ but to the fullness of
life and self-realisation of the individual (Michalski, 2021, p. 9). Instead, J. Binnebesel focused
on the key provisions of Viktor Frankl’s logotherapy, which the scientist revealed through the
concept of tanatopedagogy. J. Binnebesel (2014) saw the key problem of tanatopedagogy in the
awareness of the meaning of life by a person, taking into account the acceptance of the fact of
the inevitability of his or her death in the future. An analysis of the content of J. Binnebesel’s
concept of tanatopedagogy leads to the conclusion that the development of a person’s physical
and mental nature must necessarily contribute to the development of his or her spiritual dimen-
sion. Only when a person realises his or her spiritual nature can he or she live his or her own life,
resist various diseases and sufferings, and gain new experience. In general, the prospect of a per-
son’s death determines the uniqueness of his or her life and gives it a special meaning (Binne-
besel, 2014, p. 236). Thus, the ideas of V. Frankl in general and the tanatopedagogy of J. Binne-
besel in particular can be defined as a way of finding the meaning of life in a constantly chang-
ing world.

Let us also pay our attention to the study by H. Siller and E. Waibel (2018) on the use of exis-
tential pedagogy ideas for teaching. The researchers proved that the key ideas of existential anal-
ysis contribute to building relationships between teachers and students, strengthening children’s
self-esteem, and implementing an individual approach in education in general. However, the re-
searchers focused exclusively on the ideas of V. Frankl’s logotherapy, while the ideas of
L. Binswanger as the founder of existential analysis were not studied. The relevance of our study
is added by E. Rogova’s (2015) opinion that educational discourses of sense-making are based
on the existential direction, in particular, on the ideas of L. Binswanger, M. Boss, R. May,
E. Fromm and others (p. 56).

Purpose

Based on the principles of pedagogy of sense-making, the article aims to reveal the ideas of
existential analysis and determine its potential for modern theory and practice of education.

Statement of basic materials

Traditionally, existentialist theorists saw the purpose of education as the liberation of a
unique and inimitable personality from dependence on a hostile, material and, in general, alien
world. A well-known Ukrainian educator H. Vasianovych (2013) noted that in an attempt to re-
sist the material world, a person is forced to constantly liken his or her being to the "being of
things", which ultimately leads to the loss of one’s own individuality and the transformation of a
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person into a "thing among things™ (p. 15). Accordingly, to prevent this, a person must find and
realise his or her potential, learn to think and act differently from others. To this end, the only
way to educate a free and independent personality is to form a teacher who is equally independ-
ent of the outside world and social trends.

Also the existentialism supporters focused their attention on the problem of choice and human
responsibility for it. Accordingly, a person who respects his or her choice will aim to serve the
truth and people, rather than strive for primitive careerism, immoral self-assertion, opportunism
and achievement of goals at any cost. For example, a teacher who has consciously chosen this
profession and is proud of it will remain honest not only with himself or herself and others, but
will also tirelessly, without sparing his or her own strength and talent, grow spiritually and thus
serve people. When working with children and other colleagues, a teacher should not only have a
"self perspective” — his/her own view of himself/herself and others’ view of themselves — but
also have a "perspective on others" — my view of others and their view of me (Merleau-Ponty,
1993, p. 121). Thus, we emphasise that from the very beginning existentialism focused on indi-
vidualisation of learning and development of the emotional sphere of participants in the educa-
tional process, aimed to reduce the usually formalised communication, which is characterised by
cunning, insincerity and falsity, to open and creative interaction in the teacher-teacher and teach-
er-student system. In general, the development of the existential trend in education has re-
emphasised the humanistic traditions of self-sacrifice and service to people.

The emergence of the existential trend in psychoanalysis in the 1930s was due to the insuffi-
cient theoretical grounding of the latter, in particular in the aspects of psychopathology and clini-
cal psychiatry. In contrast to classical Freudianism, which originated in the depths of psycho-
therapy, the existentialist movement was born as a result of scientific and theoretical discussions
about the shortcomings of psychoanalysis that needed to be levelled. The existentialists’ ontolog-
ical ideas about developing a theory without relying on other theories seemed paradoxical. In this
regard, U. Sonnemann (1959) noted: "Judging from the current status of existential analysis in
psychotherapy, it is advisable to speak of it not as a clearly formed method, but as a critical regu-
lator of existing methods™ (transl. by I. N.) (p. 611). That is, existential analysis developed as an
antithesis to other areas of psychotherapy. At the same time, it should be emphasised that exis-
tential analysis is one of the areas of modern psychoanalysis that focuses on the study and cor-
rection of the individuals in their entirety, integrity and unigqueness.

The concept of "existential analysis™ should not be confused with the concept of "existential
psychoanalysis". As noted, the former is one of the branches of psychoanalysis, while "existen-
tial psychoanalysis” is a philosophical trend that involves rethinking the ideas of S. Freud,
K. Jaspers, and M. Heidegger. Existential psychoanalysis, which was the creation of J.-P. Sartre
(1981), aimed to explain human existence and reality not through the experience of the past, but
through the challenges of the future. Accordingly, the meaning of human life cannot be under-
stood if it is reduced to mechanical or biological determinism, because in this way we deprive a
person of his or her freedom and individual responsibility. Thus, the task of pedagogy in existen-
tial psychoanalysis was to provide choices and outline prospects for further life. At the same
time, existential psychoanalysis did not provide a clear answer to how to achieve this goal. And,
in general, existential psychoanalysis has never been holistic, because its adherents were united
primarily by philosophy, not by specific techniques or methods for achieving the goal.

The founder of existential analysis is considered to be the Swiss psychiatrist L. Binswanger,
who made a kind of anthropological revolution in psychiatry, giving it a phenomenological
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meaning. The methodological basis of L. Binswanger’s existential analysis was a synthesis of
anthropological, phenomenological, psychological and, in fact, existential discourses. Based on
the philosophical ideas of M. Heidegger and E. Husserl, L. Binswanger modified the theory and
practice of psychoanalysis, taking as a basis the study of the personality and the study of inter-
personal relationships in conditions of conflict and the need for choice. According to Binswang-
er’s ideas, the emergence of neuroses is primarily caused by a decrease or avoidance of openness
to one’s future. Accordingly, the key idea of Dasein analysis is that a psychotherapeutic effect
will be observed when a person receives support in recognising himself or herself as a free and
self-determining person.

Another well-known area of existential analysis was the logotherapy of Viktor Frankl. While
the development of L. Binswanger’s design analysis took place in Switzerland, the formation of
logotherapy took place in Austria. It is no coincidence that the existential analysis of Viktor
Frankl was also called the "Third Viennese School"”, which gained a large number of followers in
the Austrian capital after S. Freud and A. Adler. In fact, the philosophical ideas of A. Adler
about the sense of cohesion in society had a great influence on the logotherapy of Viktor Frankl,
as well as the ideas of R. May. In particular, what A. Adler called the "style of life" was trans-
formed into the "style of being"” in Frankl’s case. Subsequently, due to a rather large number of
similar thoughts, Frankl was accused of plagiarising Adler’s ideas, to which Frankl responded:
""Stop accusing me that logotherapy is just Adler’s psychology [...]. Who has the right to decide
this if not Adler himself? After all, it was he who insisted that | be expelled from the Association
of Individual Psychology" (transl. by I. N.) (Pongratz, 1973, p. 173).

An important contribution of existential analysts to the development of philosophy of educa-
tion was a shift from the usual analysis of the "I", which was perceived as a closed mental mech-
anism, to the analysis of the "We", as a human way of being in the world. Thus, the traditional
understanding of the "I" changed the vector from the study of inner experiences to the precondi-
tions of their emergence in the external world, i.e. to the analysis of being in the world (Blank-
enburg, 1962). From this angle, the student’s abilities and the environment in which he or she
grows up are not studied in isolation or opposition, but instead in relation to various factors, in-
cluding the collective unconscious, the student’s intrapsychic conflicts, and other psychosocial
factors. In general, in existential analysis, any phobias, neuroses, or social deviations have pre-
conditions in the person’s relationship with the world. This is especially true for the younger
generation, which is only forming an idea of itself and the world, and is unable to distinguish be-
tween the concepts of social norms and deviations. This problem is of particular importance for
Ukraine in the context of war, as the generation of preschoolers still does not know life without
war and social upheaval, and their entry into public life is complicated by the virtual absence of
the educational process and the inability of parents to define the purpose of education, postpon-
ing it until the post-war years. Such a situation makes the process of individualization of a child
impossible, when positive ideals and values of the outside world are formed in his or her mind
and become his or her own beliefs (Blankenburg, 1962).

Thus, in existential analysis, a person appears as a unity of objective and subjective, as a
globality that has two coordinates: possibilities (as intentional being) and history (future and
past). That is, a person is always inscribed in the temporality of his or her history (lurato, 2021a,
p. 2). The main task of a teacher in such conditions is to accept the children’s perspective, to help
them find a unique meaning of their presence for themselves and the world at large. That is, the
teacher should help each child to combine previously acquired experience with reality in the fu-
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ture. In other words, the existential modalities that arise in a child through overcoming the split
between the subject (the self) and the object (the external environment) contribute to the unity
between his or her presence (being of the self) and the world. And in conditions when a child
feels that the relationship with himself/herself, others or the world in general is extremely in-
tense, he or she may have a desire to become different. In existential analysis, such life crises are
not seen as negative, but rather as intermediate stages in the formation of personal maturity.

Unlike standardised procedures or disciplinary practices, existential analysis does not have a
set algorithm of actions, because each child’s story is special and unique, and therefore each time
it requires access to his or her past experience, so that the child could fill his or her being
(Dasein), rethink his or her abilities and options for their possible realisation. This is possible
thanks to the teacher’s empathy and immersion in the children’s world, where they can see the
drama of their life with their own eyes, understand the motives of their behaviour and discuss it
with the child in a language they understand (lurato, 2021a, p. 6). At the same time, existential
analysis contradicts the usual practice of explaining behaviour on the basis of the past, does not
devalue the present through the analysis of unique experiences, but instead contributes to a new
experience of life’s failures and the formation of self-awareness. To do this, a person who really
wants to become free, who wants to define the goals of his or her existence and project them on-
to the outside world, must become aware of himself or herself and his or her real capabilities.

The emphasis on rethinking the behaviour of the past in order to further realise one’s abili-
ties in the future significantly distinguishes existential analysis from M. Heidegger’s existen-
tialism. The analysis of Heidegger’s ideas allows us to interpret existential pedagogy as a
promising technology for freeing education from the established nihilism and meaninglessness.
Unfortunately, traditional pedagogy clearly represents the roles of the teacher and the student,
who are characterised by predefined standards of behaviour. As a result, both parties find
themselves in the grip of a system that levels their inner nature and makes it impossible to ex-
press creativity. To address this, some researchers (Heydari & Askarizadeh, 2023) advise
changing the traditional Logos in education to Dasein, which will lead to the reproduction of
new meanings in pedagogy.

It is also important that the creative teacher-student dyad be supported by the children’s par-
ents. The key task of parents at a certain stage of a child’s development should be to separate
them. That is, at some point, parents must realise that their child can exist without them. Under-
standing this fact will allow parents to pass on to other people, especially teachers, the opportuni-
ty to take care of their child. As a result, the child must understand that he or she exists not only
for parents, but also for other people, that he or she is a participant in group interaction, one of
the co-creators of meaning, which will teach him or her to share victories and defeats (Zannini &
Daniele, 2021, p. 79).

The ideas of the existentialists directly influenced the theory of education, which they sought
to bring to the level of a comprehensive and inclusive theory. Accordingly, the existing concepts
of education were criticised by existentialists for their isolated and fragmented impact on human
behaviour. Unlike Freudians, who defended the ideas of determinism, existentialists developed
their views in accordance with the provisions on freedom and the possibility of free choice.
While Freudians explained the child’s behaviour by unconscious drives, existentialists relied ex-
clusively on the sphere of consciousness. In particular, J.-P. Sartre tried to socialise Freudianism,
identify social determinants of the development of the child’s psyche, and analyse the mecha-
nisms of the child’s assimilation of values and ideas.
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Existential analysis was not limited to the search for genetic or finalist explanations of child
behaviour. Instead, it sought to unite the chain of everything that was caused by somatic, psy-
chodynamic, and social factors into a coherent biography. Some psychoanalysts, such as G. lu-
rato (2021b), saw an existential basis in Freudianism, because, according to Freud’s ideas, the
self-affirmation of the individual is possible only when a person is in constant tension between
the drives to life and death. That is, understanding a person is possible if one goes beyond his or
her personality and the characteristics that other subjects give to this person, which have nothing
to do with existential situations, the internal state of the individual, which can be comprehended
exclusively through phenomenology (Kalmykov et al., 2021). Thus, existential analysis com-
pletely ignored attempts to categorise or classify a person according to a certain criterion. Ac-
cordingly, the education of the individual in existential analysis is reduced to the classical under-
standing of the teacher as an educator who accompanies the child on his or her path to self-
realisation and preservation of integrity. The teacher should make efforts to understand the way
of being and how the child’s experience can affect his or her picture of the world. In this sense,
the goal of education is to help children through "existential communication™ to experience life
experiences in a consistent way and to recreate their meaning here and now in order to plan their
future in the long run.

Originality

The originality of the research is an attempt to rethink the key ideas of existential analysis for
their further implementation in the theory and practice of education. The article emphasises the
differences between the concepts of "existential analysis™ and "existential psychoanalysis". The
attention is focused on the psychoanalytic interpretation of pedagogy, in particular, on the im-
plementation of the meaning-forming context and the need to determine the vectors for learning.
The research outlines the characteristics of such areas of existential analysis as L. Binswanger’s
Daseinsanalysis and V. Frankl’s logotherapy.

Conclusions

Given the current armed confrontations, humanitarian crisis and social catastrophes, the ideas
of existentialism are becoming increasingly important for education. Today, the ideas of existen-
tial analysis encourage the consideration of the ethical component in pedagogical practice, aimed
at anticipating possible life risks, choosing ways to achieve plans, accepting the limitations of
desires, and explaining the reasonable enjoyment of life without excessive indulgence. Accord-
ingly, to achieve this goal, recommendations are provided on how to work with children’s moti-
vation, the need to teach students to determine their place in the system of social relations by an-
alysing their own desires and intentions for the future. This is especially true in the context of
global uncertainty, when everyone faces misunderstanding of both external threats and internal
conflicts. Given the increase in destructive human attitudes in society and a certain distortion of
the ideas of humanism in education, we see prospects for further research in the study of other
areas of psychoanalytic pedagogy, in particular in the context of the philosophical ideas of Neo-
Freudianism, Neo-Jungianism and Neo-Adlerianism.
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Ex3ucreHuiaJbHMH aHATI3 y Teopil i NpaKTHLi BUXOBAHHS

Meta. CraTTs cripsiMOBaHa Ha IIEPEOCMUCIICHHS KIIIOYOBHX 1/1€i1 €K3UCTEeHIIaIbHOTO aHaJIi3y AJIsl Cy4yacHO Teo-
pii i nmpakTuku BuxoBaHHsA. Teoperwunmii 6azmc. Y nociipkeHHI OyJ10 BUKOPHUCTAHO TaKi TEOPETHYHI METOMM:
aHaJIi3, CHHTE3, MOPIBHAHHS Ta y3araJlbHEHHS (yHIaMEHTAIBHUX TI0JIOKEHb €K3UCTEHIIAJIbHOTO aHalli3y SIK OJIHI€T 3
Tediil cydacHOTo ncuxoaHanizy. HaykoBa HoBH3HA. OXapakTeprU30BaHO CK3UCTCHITIANFHUN aHaTi3 (Ja3aifH-aHawi3)
JI. BincBanrepa i mororeparito B. @pankna s iX MOJaNBIIOr0 BIPOBAIKCHHS B TEIATOTIYHY TEOPIIO 1 MPAKTHKY.
Harononrero, mo monokeHHS €K3WCTEHINIaThbHOTO aHalli3y B OCBITi CIIPAMOBaHI Ha OIIOMOTY IWTHHI B TOIIYKY
IiTel 1 HaB4aIbHOT MOTHBAII{ B YMOBAaxX IIBUIKO 3MiHIOBAaHOTO CBiTy. /loBeneHo, o eK3UCTeHIIIadbHuN aHali3 ¢o-
KyCYEThbCA Ha /1€l MOBepHEeHHS 10 TPAAULIHOTO OaueHHs Iexarora sK MpoBiTHUKA IiTeH Ha NUIIXY 0 iX caMmope-
amizamii i mizHaHAA ceOe. BucHoBKM. BimzHaueHo, mo "ek3ucTeHmiadbHe CIUTKYBAaHHS YUUTENS 3 YIHAMHU JOIIOMa-
ra€ OCTaHHIM NEepPEeKUBATH HOBHUI )KUTTEBHUI IOCBIJI, BIITBOPUTH HOTO CEHC 1 IUIaHYBaTH CBOE MalOyTHE B MepCIIeK-
TUBI. [1ei ek3uCTeHIiaIbHOrO aHali3y CIIOHYKAIOTh J0 BpaXyBaHHs B MENaroriuyHii MpakTUIll €THYHOTO KOMIIOHEH-
Ta, SIKMH CHPSMOBAaHMH Ha mependavyeHHS MOKIJIMBUX PH3MKIB Y KHTTi, BUOIp CIOCOOIB Ul JOCSTHEHHS IUIaHIB,
CHPUHHATTS. 0OMEXEHOCTi OakaHb 1 TOSICHEHHSI PO3YMHOI HAcOJIOJM Bij XKUTTA, Oe3 3aliBUX HajMipHOCTe. | 100
JIOCATTH i€l METH, HAJaHO PEKOMCHIAIlI II00 POOOTH 3 MOTHBAIEI IITCH, HEOOXITHICTIO HABYATH YYHIB
BU3HAYaTH CBOE MiCIle B CHCTEMI CYCIIJIBHUX BiZIHOCHH Ta 00MpaTH MpoQecito JUIs CIYKIHHS 1CTHHI ¥ JTIOSIM.

Kniouosi cnosa: eK3WCTEHIANI3M; €K3UCTEHLIAJLHUM aHaji3; €K3UCTEHIIAJLHUI IICHXOaHaIi3; Iedarorika;
NICUXOaHATITUYHA Nesarorika; (hinocodist ocBiTH
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