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Vasyl Sukhomlynskyi’s Philosophy of Education: Human-Centred Dimension

Purpose. The basis of the presented study is a methodological and human-centred analysis of the philosophy of
education of the outstanding Ukrainian educator Vasyl Sukhomlynskyi as a relevant anthropological-intellectual
strategy for understanding and comprehending the educational process in the context of civilisation challenges. This
implies a sequential solution to the following tasks: 1) to review the conceptual content and human-centred load of
Vasyl Sukhomlynskyi’s pedagogical position in the discourses of philosophical anthropology and social philosophy;
2) to analyse the theoretical knowledge of the anthropo-existential concept of the outstanding teacher in the context
of the transformation of Ukrainian education; 3) to determine the main parameters of the cognitive field of Sukhom-
lynskyi’s philosophy of education in the development of values of patriotic education of young people. Theoretical
basis. The dynamic process of Ukraine’s unfolding struggle for the preservation of its nation and territorial integrity
brings Sukhomlynskyi’s philosophy of education to a new level of understanding of human life and society. The
human-centred dimension in interaction with the philosophy of education allows us to define Sukhomlynskyi’s ped-
agogical concept in the fullness of its metaphilosophical, existential and axiological content. The relevance of the
problem under study is due to the crisis of values in the situation of civilizational transformations, which, as a result
of information and digital technologies, have a cumulative impact on all spheres of people’s life and their attitude to
the world. In the process of implementing the educational ideas of the Ukrainian teacher, the development and trans-
formation of the individual’s self-awareness takes place in accordance with the intellectual challenges of the modern
socio-cultural environment. Originality. It is substantiated that the philosophy of education of Vasyl Sukhomlyn-
skyi largely determines the strategy for the transformation of Ukrainian education both in the context of digitalisa-
tion of the educational space and in the situation of a full-scale war against Russian aggression, which opens up new
prospects for the implementation of identity dimensions in interaction with a qualitatively different level of national
subjectivity. Conclusions. The approval of the conceptual provisions of Sukhomlynskyi’s philosophy of education
gives rise to a new type and method of paradigm of thinking and cognition in the implementation of strategies for
the transformation of modern education, which determine the qualitative theory of the educational process in the
context of human-centrism. It is characterized by the level of modern philosophical reflections, which allows pre-
serving and at the same time changing the system of education and upbringing of the young generation in the con-
text of universal values. On this basis, the philosophy of education of the prominent Ukrainian educator appears as a
way of renewing all aspects of human life, which deconstructs itself in the situation of a human-centric dimension.
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Introduction

Today, the powerful influence of information technology has transformed the world of human
life into a large-scale information and digital reality. It is made up of the interaction between the
brain and the computer; active atoms and quanta; artificial intelligence that surpasses humans
even in tasks that seem to require insight; bringing all infrastructure processes up to the speed of
thought, implemented in smart home, smart economy, smart constructivism, etc. In the new re-
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ality, the main drivers are big data, virtual and augmented reality, cryptocurrencies, 3D printing,
scientific penetration into the functioning of the brain and body, and a number of other achieve-
ments. But in their space, there is less and less room for the human being, who is increasingly
being instrumentalised, technologised and digitalised. At the same time, in the context of the dy-
namic development of information and digital technologies, both the value and semantic basis of
human life is changing, which leads to people’s loss of understanding of their purpose in the
world.

In the space of information and digital reality, the balance between the depersonalisation of
the individual in the masses and his or her need for self-determination, which is a condition for
the stability of identity, is being destroyed. The destruction of this balance has occurred as a re-
sult of the "displacement” of production to the "margins™ of modern life, which causes mass mi-
gration of people to other spheres of life activity. As a result, "the place of society as a communi-
ty, through belonging to which a person defined himself, is being replaced by sociality as an
open, diverse and full of opportunities space for his self-realisation” (authors’ transl.) (Proleiev,
2021, p. 229).

A characteristic feature of the present is the “exclusion of creative imagination from active in-
tellectual activity, which through personal reflection shows the depth and multilevel nature of the
inner Self" (authors’ transl.) (Fukuyama, 2020, p. 38). While reflection, as we know, regulates
human intellectual activity in the process of cognition and activity.

Today, the work of productive imagination is being replaced by the formal recognition of
self-determination as a willingness to perform a particular role. This is a typical situation of life
in a networked information society, in which the existence of an individual is inseparable from
and immanent in the masses. This order of existence is a technology that becomes the real man-
ager of society. As M. Heidegger (1977) noted, "the mass is the mode of human existence that
corresponds to the state of domination of technology” (authors’ transl.) (p. 79).

In such circumstances, an important means of overcoming the crisis of the human value-
meaning universe is the inclusion of philosophical, educational and philosophical human-centred
contexts that have been tested by time and educational practice. It is about the active inclusion of
the creative heritage of the outstanding Ukrainian educator Vasyl Sukhomlynskyi in the process
of teaching and upbringing of Ukrainian youth. It appears as an alternative that can resist "the
structuring of humanity in the manner of a tribal society” (authors’ transl.) (Turcke, 2019, p. 9).
Due to its reflective and intellectual power, the philosophy of education in the context of human-
centrism can and should become a way to preserve and return to the values and meaning of the
true being of man. It is the key to Ukraine’s victory and its post-war reconstruction and recovery.

Purpose

The conducted analysis identified the philosophy of education of the prominent Ukrainian
educator Vasyl Sukhomlynskyi as the purpose of the study. Its cognitive and intellectual reflec-
tions are proving to be an important strategy for overcoming the crisis of human value and mean-
ingful life in the context of information and digital reality as a modern civilizational challenge.
As a result, the task is to consistently solve the following tasks: 1) to review the conceptual con-
tent and human-centred load of Vasyl Sukhomlynskyi’s philosophical and pedagogical concept
in the discourses of social philosophy and philosophical anthropology; 2) to analyse the theoreti-
cal content of the anthropo-philosophical concept of the outstanding teacher in the context of the
transformation of Ukrainian education; 3) to explicate the main parameters of Vasyl Sukhomlyn-
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skyi’s philosophy of education in the context of human-centred education of Ukrainian youth in
the process of forming a new level of patriotism.

Statement of basic materials

Human intelligence is known to manifest itself primarily in the ability to pose and solve gen-
eral problems. Contrary to popular belief, the development of general thinking skills leads to bet-
ter solutions to partial or special problems. The more developed the ability to think, the greater
the mind’s capacity to learn specialised areas. At the same time, understanding partial data re-
quires the activation of the general thinking ability, which operates with knowledge and mobilis-
es knowledge about the whole in each case.

Since in the knowledge of each thing it is necessary to consider the relevant context, its rela-
tion to the global, to the complex, the knower must connect all his knowledge of the world. Alt-
hough "understanding of statements is far from being reduced to pure and simple decoding, it is
a process of interpretation that does not fit into certain norms and therefore mobilises the general
ability to think, appealing to knowledge about the world" (authors’ transl.) (Sukhomlynskyi,
2012, p. 198).

According to E. Morin (2002), the educational process should develop the natural "ability of
the mind to pose and solve the most important problems and, accordingly, stimulate the full use
of the general capacity for thinking" (authors’ transl.) (p. 64). To maximise the mobilisation of
mental powers, the free flow of curiosity, the most widespread and most powerful ability of
childhood and adolescence, is required. As a rule, this ability is often stifled by instructions,
guidelines, recommendations, etc.

It was for the development of this ability that the outstanding Ukrainian teacher Vasyl Su-
khomlynskyi advocated and fought in his writings. His pedagogical concept went against all in-
structions, which were more than enough in his time and today. The educator was concerned not
with didactic dogmas, but with the problems of developmental learning and the formation of cre-
ative thinking: the child and the content of education, the child and nature, the child and the
world around him, the development of the child’s curiosity, and the organisation of the environ-
ment. And at the same time, the idea of a personal approach to the organization of education,
with an emphasis on the uniqueness of each individual. The approach to personality at a high
systemic level affirms education as a multi-level and multi-dimensional system with a new value
content aimed at humanising knowledge.

All of these points were identified by Vasyl Sukhomlynskyi in the last century, in another
life, under conditions of authoritarianism in all spheres of social life — economic, political, and
cultural. And, of course, in education. Fulfilling his mission as a teacher, which is primarily to
develop the general thinking ability of individuals, the Ukrainian teacher asserted his own educa-
tional position in such a way as to use existing knowledge, overcome contradictions arising from
training and achievements in specialised fields of knowledge, and to reveal a distorted under-
standing of reality.

A supporter of developmental education, Vasyl Sukhomlynskyi emphasized:

Before learning to penetrate deeply into the essence of the cause-and-
effect relationships of the phenomena of the surrounding world, a person

must go through a period of mental exercises in childhood. These exer-
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cises are nothing more than the vision of objects and phenomena; the
child sees a living image, then imagines, creates this image in his or her
imagination. (authors’ transl.) (Sukhomlynskyi, 2012, p. 214)

Regarding the "vision of objects”, Vasyl Oleksandrovych predicts a "visual turn™ in culture
and education, which began to take shape in the 1990s. The "vision" fits in with the technologi-
cal achievements of the information world. These visual practices are carried out not only in the
media dimension — television, advertising, smartphones, the Internet, which have become "a
symptomatic index of the zeitgeist” (Jameson, 2008, p. 8), but also in education. Suffice it to
mention not only the visual support of classes in schools and universities, but also on-line clas-
ses, which have been widely implemented in the global educational space.

The assertion of visuality is natural in a situation of human overload with information. The
"world of eyes" is the world of observation and clarity. Each time the gaze takes on a new posi-
tion, and the function of the eyes is the "function of localisation” and correspondence, purpose
and correspondence, purpose and objectification. "Eye" (gaze) took on the task of solving the
preparation and processing of an endless flow of information. Summarizing the "phenomenon of
the Ego, the eye enables a monological-activist worldview. It sees (essence, truth, etc.), grasps
and establishes" (authors’ transl.) (Shalashenko, 2015, p. 81). In fact, long before the information
age, Sukhomlynskyi argued for the inclusion of the visual in the logic of the educational process.

Sukhomlynskyi built his concept from the standpoint of personal activity. "Children should
not be turned into passive objects of perception of words. The ability to let a child think is one of
the most subtle qualities of a teacher™ (authors’ transl.) (Sukhomlynskyi, 2012, p. 215), he wrote.
In fact, this was an affirmation of non-linear thinking, which implies the irreversibility of time,
passing through points of instability and choosing alternative paths of development, openness to
the future and the new. "Activity cannot be understood in a simplistic way: it is a way of giving
birth to the new in the evolution of science, culture, cognition and thinking™. Their mutual activi-
ty leads to coherence and interdependence, which leads to activation of thinking (authors’ transl.)
(Holland, 1995, p. 48). Which, in fact, means the ability to think as the main condition for the
active position of an individual.

Teaching to think, actively developing children’s mental powers and abilities should be done
right at the source of thought and words. Vasyl Sukhomlynskyi brings the school classroom
closer to these sources — he advocates and implements the school of joy, lessons of thinking in
nature, trips to nature, and observations. Based on these considerations, he creates a brilliant
"Book of Nature", which presents an atmosphere of care for the living and beautiful, which con-
tributes to the development of the child’s thinking and speech (Kulyk & Sukhomlynska, 2016). It
is typical that children compose and write works about what they see.

This situation creates new opportunities for thinking and creativity. We are talking about con-
ceivable (mental) images associated with creative thinking and creative abilities of the intellect.
If we characterise the term "mental image", it becomes clear that we are talking about such prod-
ucts of human consciousness in which sensations and reason, image and its understanding and
interpretation are combined and intertwined. That is, mental, intellectual, perceptive, sensory
components are presented integrally. This is of particular importance in understanding the nature
of human creativity, since new knowledge in science, conjectures and hypotheses are built with
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the help of mental images that arise first. Thanks to vision, certain visual images often appear in
the mind. For example, Rutherford’s model of the atom is similar to the model of the solar sys-
tem (llina, 2018, p. 319).

According to Sukhomlynskyi, the individual development of a child includes learning the
methods of cognition. Lessons should purposefully develop the ability to observe, compare, gen-
eralise, explain cause and effect relationships, analyse and systematise. To this end, Vasyl
Oleksandrovych conducted lessons on the development of memory, attention, and rational mem-
orisation techniques. He created an atmosphere of search and discovery. This means the ability
to step out of oneself and look at oneself from the outside, to "mirror” oneself, which is not pos-
sible for those who "merge" with their environment, with their "life world". And this is the high-
est capacity of human intelligence.

We must not forget that VVasyl Oleksandrovych applied a system of creative tasks for 10 years
of study in each subject, studying the material in large blocks, problem-based learning. It is this
system that opens the way to understanding the world as a whole. After all, the more we are sur-
rounded by the world, the harder it is to grasp it. In the era of telecommunications, powerful in-
formation flows, and the Internet, people are overwhelmed with information about the complexi-
ty of the world, and the numerous information data about the world that comes in exceeds our
ability to comprehend it. As a result, problem-based learning allows solving the most difficult
tasks that arise in the process of cognition and comprehension of the world. As E. Morin points
out, we strive to single out one problem as the most vitally important, which would congquer all
other life problems. But "there is no single vital problem, but many vital problems, and it is this
complex intersolidarity of problems, antagonisms, crises, uncontrolled processes” (Morin, 2002,
p. 61). Each problem is a whole, which is fed by many conflicting, crisis elements: it combines
them into a single complex, overlaps them and, in turn, feeds them. Overcoming this epistemo-
logical complexity is possible through creative thinking, which is formed in the process of prob-
lem-based learning.

The next innovation of the Ukrainian pedagogue, which actually became a sensation in the
education of that time, in which reproductive learning dominated, was a great attention to the
development of students’ ability to self-analysis, self-control, self-observation, and self-
knowledge. It is these skills that make it possible to develop primarily intellectual understanding.
It is the basis for the thought practice of continuous cognitive and intellectual self-improvement.
This practice is necessary because thanks to it one can realise the shortcomings and weaknesses
of others. "If we realize", emphasises E. Morin (2002), "that we are all fallible, fragile, inade-
quate, deficient, then we can realize that we all share this need for understanding. Critical self-
examination helps us decenter ourselves enough to recognize and judge our own egocentrism.
Then we don’t set ourselves up as judges of all things" (p. 84).

These skills, in their unity and interaction, demonstrate the complexity of the process of self-
knowledge and understanding of oneself and the world. In this situation, one of the most im-
portant tasks of education is to study the uniqueness and complexity of a man. After all,

A human being is a reasonable and unreasonable being who can be sub-
dued and excessive. Subject to intense unstable affectivity, he smiles,

laughs, and cries but is also able to understand objectively. He is serious
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and calculating but also nervous, anguished, playful, excitable, ecstatic;
he is a being of violence and tenderness, love and hate; a being invaded
by the imaginary who can recognize the real, knows death and cannot be-
lieve it, spawns myth and magic but also science and philosophy. He is
possessed by Gods and Ideas, but doubts the Gods and criticizes the Ide-
as; he is nurtured by verified knowledge and feeds on illusions and phan-
tasms. (Morin, 2002, p. 87)

In the context of this characteristic, the task of education is to ensure that rational, cultural,
and material control is not violated. Its loss leads to confusion between the objective and the sub-
jective, between the real and the imagined, resulting in the hegemony of illusions. Then the in-
sane person oppresses the rational person and the ability to think "becomes dependent on the
services of these monsters™ (Morin, 2002, p. 88).

In the context of Plato’s philosophy, Sukhomlynskyi develops the idea of a personal approach
to the organisation of education. From his point of view, mental work is a deeply individual pro-
cess that depends not only on abilities, but also on the child’s character and many other condi-
tions. If a child does not see success in his or her work, the energy of the desire for knowledge
fades away (Sukhomlynskyi, 2021). This is quite natural, since from a philosophical point of
view, knowledge and thinking are correlated in much the same way as the concepts of mass and
energy in physics. When thinking slows down, "freezes", acquires an inert mass of rest, it be-
comes knowledge that reflects the properties of its object. On the contrary, deobjectified
knowledge turns into the energy of thinking, which "breaks™ established, "known" connections
of phenomena, combines concepts in a new way, separates them from facts and turns them into
fiction. They do not correspond to anything outside of thinking, but they can find further embod-
iment in social practice, art, technology, and thereby expand the boundaries of reality itself.

Today, Vasyl Oleksandrovych’s advice to every teacher remains important: to reveal individ-
ual talents and inclinations of the student, to awaken his or her vocation to a particular type or
field of work. The development of a student’s personality was also seen in the creation of peda-
gogical conditions for the formation of his/her creative activity, abilities and inclinations; in care
due to the growing concern for the child’s physical development and health; in compliance with
the regime of mental and physical work and rest; in the rational organisation of mental work; so
that the student does not study below his/her capabilities (Sukhomlynskyi, 2012, p. 77). At the
same time, it is necessary to prevent overloading the student with overwhelming mental work,
which can lead to loss of interest in learning.

Vasyl Oleksandrovych’s philosophy of education is actively focused on creating a positive
emotional background in the classroom, including the joy of learning, which instils a desire to
learn. In this regard, he clarifies that high emotional tension directly causes empathy, as a grow-
ing personality unites with another in a single emotional and rational aura, thanks to which pas-
sivity and alienation disappear. In such a situation,
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The child realises more and more deeply that he or she is part of a large
world of people, where an all-encompassing shelter should prevail. And
if this does not happen, then he or she can turn consciousness first of all
to himself or herself and to others. This is the beginning of the so-called
social perception — interpersonal cognition in all its manifestations.
(authors’ transl.) (Bekh, 2018)

This position is also held by E. Morin, for whom a rational person is also an emotional person
who lives not only by rationality. He indulges in entertainment, immerses himself in trance,
myths, rituals. The widespread technical, practical, and intellectual activity is evidence of the
emotional and rational capacity of thinking. At the same time, a constant desire for celebration
and enthusiasm indicates a person who has an imagination. Such activity is not just relaxation, it
cannot be reduced to illusions: it has roots that sink into the anthropological depths, affecting the
most important part of the human being. E. Morin emphasises:

There is a manifest or underground relation between psychism, affectivi-
ty, magic, myth and religion. There is both unity and duality between
homo faber, homo ludens, homo sapiens and homo demens. The devel-
opment of technical-empirical-rational learning has never annihilated the
poetic, magical, mythical or symbolic knowledge of human beings.
(Morin, 2002, p. 97)

The emphasis on the world of human emotions naturally followed from his worldview imper-
ative — the philosophy of the heart. It is the content of the entire Ukrainian philosophy, having
found the most complete conceptual justification in the work of H. S. Skovoroda (1995). For
V. Sukhomlynskyi, this tendency at the level of the emerging personality was transformed into a
spiritual absolute as an ideal to which the student should aspire. Therefore, the ethical concept of
a "hearty person” became a measure of a person’s spirituality, and the heart (in the figurative
sense of the word) was the centre of the spiritual qualities of kindness, sensitivity, respect, etc.
Caring for the heart was equated in educational terms with caring for a value-perfect child. From
the point of view of a great teacher, a person begins by taking the sorrows and worries of another
person to heart. With the fact that the pain of another person’s heart becomes the pain of his or
her own heart (Sukhomlynskyi, 2021).

To support his philosophical and pedagogical considerations, V. Sukhomlynskyi conducted a
wide range of experimental work in his school. He considered the sense of success to be the
main factor in learning. The emotional intensity of the learning process is a requirement put for-
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ward by the laws of thinking development. Curiosity and interest are constant companions of a
person. Where there is no curiosity, there is no school. Intellectual indifference, poverty of emo-
tions blunts the desire for wisdom, for the new, for the meaning and beauty of thought and cogni-
tion (Kremen, 1998).

The educator considered the approach to the individual as a multidimensional system. For
him, a child is a student, a son, a grandson, a friend, a classmate, a worker, a patriot, and a citi-
zen. Learning can be an interesting and exciting thing for children when it manifests itself as a
light of thoughts, feelings, creativity, and play.

"The mind sees and the mind hears", says a popular wisdom. It is strengthened, like wisdom,
where the mind sees a perspective and feels its consequences — success, a good name, the word
of gratitude from descendants for the good on earth. Therefore, we do not forget Vasyl Sukhom-
lynskyi with deep gratitude and respect.

Originality

It is substantiated that the philosophy of education of the prominent Ukrainian educator Vasyl
Oleksandrovych Sukhomlynskyi demonstrates a system of pedagogical ideas that are of out-
standing importance for the reform and development of the modern national and world educa-
tional space. The article proves the human-centred nature of the thinker’s philosophical consid-
erations, their compliance with the needs of modern processes of education and upbringing in
correlation with the existential multidimensionality of the student’s personality in interaction
with the objective process of development of information and digital reality. It is determined that
in the situation of a full-scale war for the liberation of Ukraine from russian occupation, the im-
plementation of the philosophical and educational ideas of the presented concept opens up new
prospects for the formation of the value-meaning universe of Ukrainian youth.

Conclusions

Modern studies of educational activity focus on the problematic nature of its implementation
in the context of information and digital reality. The philosophy of education of Vasyl Sukhom-
lynskyi can and should contribute to overcoming crisis situations in education and upbringing to
the greatest extent. It affirms the paradigm of pedagogical thinking and cognition, the implemen-
tation of which allows for a qualitative transformation of the educational process. The inclusion
of the philosophy of human-centrism in the educational process, the reflection of which allows
for a qualitative improvement of the modern system of education and upbringing of Ukrainian
youth, is of great importance for achieving the goals set by the Ukrainian teacher. The philoso-
pher-educator focuses on developmental learning, the idea of a personal approach to the organi-
sation of education, and emphasises the uniqueness of each individual. Emphasising the need for
each student to undergo mental exercises, which are the ability to see a living image, Vasyl Su-
khomlynskyi actually involves visual culture in education, which is now beginning to be actively
incorporated into educational activities. Along with this, an important role was assigned to indi-
vidual development, which included the ability to observe, compare, generalise, explain cause
and effect relationships, analyse and systematise them. The inclusion of the philosophy of hu-
man-centrism in the educational concept of the Ukrainian teacher, in accordance with the nation-
al tradition of cordocentrism, allows us to understand the peculiarities of the modern value-
meaning existence of man, which opens up new opportunities for the transformation of national
education and overcoming its problems and contradictions.
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®dinocodis ocitu Bacuiasa CyxoMJIMHCHKOTO: JIOAUHONEHTPUYHUI BUMIp

Merta. OCHOBY MpPE3eHTOBAHOTO MOCTIKCHHS CKJIAaJa€ METOIOJIOTO-TIOAWHOUCHTPUYHUN aHami3 ¢imocodii
OCBITH BHIAaTHOrO yKpaiHcbkoro nexarora Bacuins CyXOMIIMHCBKOTO SIK aKTYaJIbHOI aHTPOIIOJIOTO-1HTEIeKTYaIbHOT
cTpaTerii OCMUCICHHSA I PO3YMiHHS HaBYAJIBHOTO IIPOIECY B KOHTEKCTI IMBiTi3aiiiHNX BUKIUKIB. Lle mepenbadae
MOCTITOBHE BHUPIMICHHS TaKWX 3aBAaHb: 1) 3MIMCHUTH OTJIAA KOHIENTYAIBHOTO 3MICTy W JIOAWHOLIEHTPHUYHOTO
HABaHTAXCHHs meaaroridnol mo3uiii Bacuis CyxXxOMIMHCBKOTO B JUCKypcax (itocopchkoi aHTPOMOJOrii Ta
comianbHO1 ¢inocodii; 2) MPOBECTH aHANI3 TEOPETHYHOIO 3HAHHS AHTPOIO-CK3UCTCHINIMHOT KOHIICMIIii BUATHOTO
megarora B yMoBax TpaHchopMmailii yKpailHChKOT OCBiTH; 3) BH3HAYMUTH OCHOBHI MapaMeTpu KOTHITHBHOTO IO
CYXOMJIMHIBCBKOI (hinocodii OCBITM B PO3BUTKY WIHHOCTEH MATPiOTMYHOTO BUXOBaHHS Mononi. Teoperwunmii
0asuc. JluHamiuHMiA mporec po3ropTaHHs OopoThOM YKpaiHum 3a 30epekeHHs CBO€i Halii W TepUTOpialbHOI
LiTicHOCTI BUBOJMTH (inocodito ocBiTH CyXOMJIMHCHKOTO Ha HOBHHM PIBEHb OCMHCIEHHS JKHUTTS JIIOAWHH Ta
cycrinbeTBa. JIFOIMHONEHTPUYHUHN BUMIp Y B3aeMoii 3 Gitocodiero OCBITH JO3BOJSIE BU3HAYUTH CYXOMIIMHIBCBKY
MeJlaroriyHy KOHIEMII0 y BCid MOBHOTI ii MeTadiioco()ChbKOTro, €K3UCTEHIIIHHOTO Ta aKCiONOTIYHOTO 3MICTY.
AKTyanmpHICTh JOCHIDKyBaHOI TpoOieMn OOYMOBIIEHO KpH30I0 IIIHHOCTEW Yy CHTyalil NHMBUTI3AIiHIX
TpaHchopmariid, sSKi B pe3ynbrari iHpopMariitHO-IHQPOBUX TEXHOJOTIH YHHATH KYMYJSTHBHHU BIUTMB Ha BCI
cdepr KUTTSA JIOAWHU Ta il CTaBIICHHS JO CBITy. Y TpoIeci peaiizamii OCBITHIX ilel yKpaiHCBKOTO Ienarora
BiIOYBAETHCSA PO3BUTOK 1 TpaHc(OpMAIlisi CaMOCBIZOMOCTI IHAMBiNA BIAMOBIAHO IO IHTEICKTYaJIbHUX BHKJIHKIB
CYy4aCHOTO COIaJbHO-KYJbTYpHOTO cepemopuiia. HaykoBa HoBu3HA. OOrpyHToBaHO, 110 (iocodis OCBITH
Bacuns CyxoMIMHCHKOTO B 3HAUHIM Mipi BU3HAYa€ CTpaTerito 3/ilcCHeHHs TpaHcdopMalii yKpalHChKOI OCBITH SIK B
yMOBax JUTiTaji3amii OCBITHBOTO MPOCTOPY, TaK 1 B CHTYaIlil MOBHOMACIITaOHOT BIHH IIPOTH POCIHCHKOI arpecii,
IO BiJKpUBAa€ HOBI TNEPCIEKTHBU peaii3alii BUMIpPIB 1JEHTUYHOCTI Yy B3aeMOAIl 3 SAKICHO IHIIMM piBHEM
HaliOHANBHOI cy0’ekTHOCTI. BucHoBKH. CTBEpKeHHS! KOHLENTYaJbHUX IOJIOKEHb CyXOMIIMHIBCHKOI (inocodil
OCBITH ITIOPOJKY€ HOBHI THII 1 cIloci0 mapajanrMy MHCIEHHS Ta Mi3HAaHHSA B peajizauii crpareriii Tpanchopmarii
Cy4acHOI OCBITH, sIKi 00YMOBJIIOIOTH SIKICHY TEOPil0 HABYAJILHOTO MPOLIECY B KOHTEKCTI JIOIUHOLEHTpH3MY. st Hel
BJIACTHBUH piBeHb Cy4acHHX (imocodchkux pediekciii, mo g03Boisge 30epiraTé i BOJHOYAC 3MIHIOBATH CHCTEMY
HaBYaHHS Ta BUXOBAHHSA MOJIOJOTO IOKOJIHHS B KOHTEKCTI 3arajJbHOJMIONCHKMX IIIHHOCTeH. Ha 1 mimcrasi
(himocodist OCBITH BHOATHOTO YKPaiHCHKOTO TIEIarora ImocTae crocoOOM OHOBIICHHS BCIX aCIEKTIB JKHUTTS JIOAWHH,
II0 ACKOHCTPYIOE ce0e B CUTYAIlil JIFOAMHOLICHTPUYHOTO BUMIpY.
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