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EDUCATION LIKE BREACH BETWEEN PAST AND FUTURE

Purpose. The article aimed at comprehending the phenomenon of education in its anthropological content, by
comparing two versions for the analytics of the crisis state in education, given by Hannah Arendt and Evald Ilyen-
kov. Theoretical basis. For implementing this task, the method of in-depth reflexive reading of texts is used, when
traditional academic concepts are considered in a new context determined by the analytics of real social problems. In
this case, we are talking about the development of thinking not only as a cognitive ability but as an ethical and onto-
logical feature of a human being. In that event, thinking arises through its invisible belonging of one person to many
others that both Arendt and Ilyenkov ascertain. Originality. Originality of the article is to identify the anthropologi-
cal dimension of education and to establish the negative influence of such ways in organizing the educational pro-
cess while it is under the dictation of current circumstances. The justification for this thesis is presented by identify-
ing the consonance of the educational concepts from Hannah Arendt and Evald Ilyenkov. Conclusions. The opposi-
tion between action and thinking, revealed by Hannah Arendt, cannot be understood as a divorcement of thinking
from reality, since another man appears to be the original reality for a person, namely, in thinking a person enters the
space of a meeting with another man, put himself into another person’s mind and with this firstly attains his place in
the world, becoming himself, acquiring the image of a man. So perceived education does not become manipulative
training, but it is a real birth of a subject as creating himself. Undermining of the authority in the modern world is
accompanied by the searching new forms in structuring the common space of human endeavor, which is possible
when the educational status is determined by its attitude to the world rather than by the social environment. The au-
thority of a teacher is effective when he relies on his responsibility for the world into which he introduces the child
and which opens to him. Responsibility for peace and the resulting authority is associated with love for the world.
Only with sufficient love for the world, a person is capable of taking responsibility for it.

Keywords: man; education; thinking; society; authority; responsibility for the world

Introduction

The creativity of Hannah Arendt is most often associated with the problems of evil and vio-
lence and the analytics of the totalitarianism phenomenon. However, it is increasingly noticed
that deepening of this issue deduces her thought to the problems of thinking: just recall her the-
sis, which sounds like some conclusion: Eichmann’s inability to think (Arendt, 2008, p. 81), a
report on the banality of evil (Arendt, 2008, p. 376) is headlined. Therefore, although she posi-
tions herself as a political thinker, one appeals to her heritage at the beginning of the 21st century
in connection with the comprehension of the crisis in education. Moreover, this is a worldwide
trend (Hodgson, Vlieghe, & Zamojski, 2018; Korsgaard, & Aldinger, 2018; Shchyttsova, 2019;
Vlieghe, & Zamojski, 2019). The situation of a person in the modern world is directly related to
the understanding of thinking (Mamardashvili, 1992, p. 119), which draws special attention to
the field of education. After all, exactly in the space of education such a universal human ability
as thinking should purposefully develop, this is ascertained by such thinkers as Friedrich Nie-
tzsche (1996, p. 381) and Evald Ilyenkov (2002). To some extent, they represent two poles of the
human situation: the dominant of life and the dominant of thought. Comprehension of this con-
frontation is seen as productive for understanding the crisis of education in its anthropological
dimension when not only professional skills but the human image itself is in the spotlight.
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From our point of view, a person enters the human world through the development of think-
ing. The child begins to think from an early age, coming together with adults into the world of
human culture. Life, especially school life, does not oppose to thinking. Rather, on the contrary,
thinking should be immanent to the life of education. Then education ceases to be a preparation
for adulthood and becomes a common (students and teacher) cause of thinking. The gap between
thinking and activity, the invisible world and the phenomenal world, public and private space, on
which Arendt focuses her attention, translates into an understanding of education as preparation
for life (Biesta, 2010), as a result, there is a danger of authoritarian manipulation. When compar-
ing the statement of the Arendt’s education problems and the position of the educator described
by Kierkegaard (Korsgaard, & Aldinger, 2018), the question arises: how can we educate our
children to become independent and critical beings, at the same time hoping that they will be-
come so critical to have nothing common with us. At the same time, it is worth noting the trap
into which the older generation falls, expecting the execution of their attitudes and thereby turn-
ing the educational process into a manipulation (Freire, 2017).

As we see it, the formulation of this problem is related to the contradiction recorded by
Arendt: a person lives among people and the sphere of publicity is important for him, but distor-
tion into the sphere of publicity is the reason for an escape from subjectivity. As a result, active
life and leveling of the contemplative life begin to dominate, with which Arendt (1989) associ-
ates thinking (p. 23). She associates the evil of totalitarianism with a lack of thinking. Moreover,
it is interpreted not in a cognitive sense, but as the ability to see the world through the eyes of
another person. E. Minnich (2016) continues to develop this direction. She enhances Arendt’s
approach to thinking asserting the "evil of banality": in a situation of the thoughtlessness of eve-
ryday life, a type of evil ("extensive evils") develops, which is very difficult to resist due to its
anonymity and mass character.

Shchyttsova (2019) expressed the broad context of problematics, on the base of H. Arendt’s
texts she highlights the relationship between education and political life in modern societies and
notes the antidemocratic, elitist aspect in her interpretation of natality: "the education based on
the so-interpreted principle of natality cannot contribute the formation of a democratic communi-
ty, an ethos of democratic solidarity” (p. 17). She notes the critical re-reading of Arendt’s works,
which began in the second half in the 80s of the 20th century in European space and speaks
about the ambivalence of conclusions, wondering how to read Arendt today. How to read
Arendt’s texts with students are issues of particular relevance: if we assume that we want to be
equally anti-authoritarian as Arendt was anti-totalitarian author, and we want to be equally anti-
neoliberal as Arendt was humanistic (Shchyttsova, 2019, p. 18).

One of the opportunities for such a reading was developed by Hodgson, Vlieghe, and Za-
mojski (Hodgson, Vlieghe, & Zamojski, 2018; Vlieghe, & Zamojski, 2019). These authors
assert that one of the important points in the comprehension of education by Hannah Arendt is
the actualization of "love for the world" as non-indifference and interested attitude: "Educa-
tion is an interaction between the generations which is first and foremost concerned with dis-
closing the world (rather than with learning)" (Vlieghe, & Zamojski, 2019, p. 522). In other
words, the dominant of freedom in education is connected with an interest to the world that is
worth the effort to study with the new generation. Then learning is a constant attempt to make
"educational love" the guiding principle of student-teacher relations, not only they possess
subjectivity (autonomous freedom), but a "third actor" appears (Voznyak, 2014): the very
heart of the matter becomes leading. The dominant of the core subject (a developing part of

Creative Commons Attribution 4.0 International
doi: https://doi.org/10.15802/ampr.v0i17.206722 © V. S Voznyak, N. V. Lipin, 2020

99



ISSN 2227-7242 (Print), ISSN 2304-9685 (Online)
AnTpononoriuai BuMipH ¢inocodcebkux gocmimkens, 2020, Bum. 17

Anthropological Measurements of Philosophical Research, 2020, NO 17

SOCIAL ASPECT OF HUMAN BEING

the world) presupposes the continued authority emanating from a lovingly cultivated world
rather than the power of a human-teacher.

Purpose

The article offers the opportunity to read Hannah Arendt’s ideas in the optics of an active ap-
proach to the problem of thinking. Prospectivity of this philosophical direction is presented in the
actualization of the ideas by Ewald Ilyenkov in the European intellectual space, which was start-
ed in the 90s of the 20th century by David Bakhurst (1991), later by Vesa Oittinen (2014) and is
being actively continued today (Lotz, 2019; Vivaldi, 2017).

Evald Vasilievich llyenkov (1924-1979) is the outstanding Soviet philosopher of the twentieth
century. He was a contemporary of H. Arendt and interpreted the problems of education, thinking
and human development in a man from a different perspective and in line with another philosoph-
ical tradition. If Arendt’s philosophizing can be characterized as continuations of the Kantian tra-
dition, then Ilyenkov was a Marxist, but, let’s say so, in the Hegelian sense. In other words, he
was a conscious and deep dialectician. Belonging to this direction of philosophical thought was
expressed in his works, which are devoted to various aspects of the aesthetic nature of fantasy, the
theory of the ideal development of a creative personality and the problems of pedagogy.

The llyenkov’s concept of thinking moves in line with the classical philosophical tradition,
which was substantively disclosed by Gennadiy Lobastov (2012) and Sergey Mareev (2015), this
is its dignity and advantage compared to new-fangled conversations about thinking and its na-
ture. Bakhurst (1991, p. 174, 186), and Levant (2012), and Vivaldi (2017, p. 186) stand Ilyen-
kov’s philosophy in connection with the history of Western philosophy, noting the importance of
his approach to the problem of ideal.

Statement of basic materials

From the viewpoint of Arendt (1961), "essence of education is natality, the fact that human
beings are born into the world" (p. 174). Appeal to the phenomenon of birth (natality) in the con-
text of education and upbringing allows us to consider them as preparation for creating a new
one. The child, the younger generation is perceived by H. Arendt (1998) as a chance to renew,
implement a new initiative in the old world. "The new beginning inherent in birth can make itself
felt in the world only because the newcomer possesses the capacity of beginning something
anew, that is, of acting” (Arendt, 1961, p. 9). And although a person is conditioned by the world
of things created by him, natality as a fundamental premise for human existence is most closely
bonded not with labor and creation, but with a deed. A characteristic feature of such an action as
the deed is that it "goes on directly between men without the intermediary of things or matter"
(Arendt, 1961, p. 7). Since politics is a way of human existence among other people, "since the
action is the political activity par excellence™ (Arendt, 1961, p. 9), and natality is a central cate-
gory of political life.

The problem is that, in H. Arendt’s (1961) opinion, upbringing should not play any role in
politics, because in the political sphere we are dealing with equals, i.e. with those that have al-
ready been brought up (p. 177). In the field of education, in Arendt’s opinion, it is out of the
question the equality between a child and an adult. The relationship between a teacher and a stu-
dent should be determined by the authority.

In that moment in Arendt’s discussion of education, there is a temptation to interpret relations
between participants in the educational process as authoritarian ones. It should be noted that
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Arendt herself provides some reason for such an interpretation of authority-based relations. So,
for example, in her work "What is authority?”, she writes: "authority is whatever makes people
obey" (Arendt, 1961, p. 92). And although authority means "such obedience in which people
retain their freedom" (Arendt, 1961, p. 93), authoritarian relations, as H. Arendt (1961) asserts,
unfold in the absence of a "common intelligence” (p. 93).

Authority is incompatible with persuasion, which presupposes equality
and works through a process of argumentation. Where arguments are
used, authority is left in abeyance. Against the egalitarian order of per-
suasion stands the authoritarian order, which is always hierarchical. If au-
thority is to be defined at all, it must be in contradistinction to both coer-
cion by force and persuasion through arguments. (Arendt, 1961, p. 93)

Comprehending the foundations of the crisis in American education in the 1950s, H. Arendt
considered the loss of a teacher’s authority the most significant among them. Such a loss hap-
pened by two reasons: firstly, because the teacher turned into a skilled worker who simply in-
forms the student about his subject, but does not take responsibility for the world (Arendt, 1961,
p. 189). Secondly, the deeper cause in the collapse of authority was the preceding crisis of tradi-
tion and religion. In the old days, authority was built on the basis of tradition. In the 50-60s of
the last century, the bridge between the past and the future, which was a tradition, broke down.
Following it, the authority resting on the automatism of prejudices, also collapsed.

In the contemporary world, which is not structured by authority and is not supported by tradi-
tion, education cannot completely abandon them. However, it would be a mistake to understand
the need for educational authority as a call for authoritarian relations. From our viewpoint, such
relationships are an obstacle to developing thinking. Authoritarian relations enshrine a certain
place for a person in hierarchical relations. But, as it will be shown later, thinking is just a way to
overcome the limitations of any socially fixed place. And thanks to such ability as imagination, a
person could be in the place of any other person, look at the world through his/her eyes. Moreo-
ver, for the development of thinking, imagination, as the ability to look at the world through oth-
er eyes, is constitutive one. It is also significant for the revival of tradition, as the ability to look
at the world through the eyes of people of other eras and cultures.

In this regard, it is necessary to understand that restoring the authority and the appropriate at-
titude toward the past requires dividing the education from the rest of the spheres in the world.
This is necessary "in order to apply to it alone a concept of authority and an attitude toward the
past which are appropriate to it but have no general validity and must not claim a general validity
in the world of grown-ups" (Arendt, 1961, p. 195). In fact, we are talking about freeing the activ-
ity of education and upbringing from the influence of society and politics, going beyond the pre-
vailing principles and norms in them.

So, education must not be completely defined by that place which it, as a social institution,
occupies in the society. In this angle, it does not have a place, it is a question about education as
the "island of utopia”. That is to say, the place of education is defined not by the social environ-
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ment, but by its attitude to the world. The authority of the teacher is inseparable from his respon-
sibility for the world, into which he introduces a child and shows it to him. The teacher should
not limit by the learning of "art of living", because "the function of the school is to teach children
what the world is like and not to instruct them in the art of living" (Arendt, 1961, p. 195). Re-
sponsibility for peace and the resulting authority is associated with love for the world. Only with
sufficient love for the world, a man is responsible for it.

Thus, in education, authority can only be personal and conditioned by responsibility for the
world, the ability to demonstrate it to children. The significance of personal authority in educa-
tion lies in the fact that it allows you to live without violence, power, and strength. Where "force
is used, authority itself has failed" (Arendt, 1961, p. 93). And although "authority is whatever
makes people obey" (Arendt, 1961, p. 103), it presupposes "an obedience in which people retain
their freedom” (Arendt, 1961, p. 106). We believe that the authority of a teacher can be defined
as "enforcement” to freedom which is possible through the discovery of the world. In this case,
the freer the subjects of the pedagogical process become, the lesser role the authority plays in the
field of education. Despite the fact that, according to Arendt, upbringing does not imply the pos-
sibility of equality, exactly it should be the goal that determines the student and teacher relation-
ship. We can agree with the J. Ranciére’s (1991) opinion that equality in the ability to think is at
the same time essential for the possibility of education as liberation: "We know that it is this that
defines the stultifying vision of the world: to believe in the reality of inequality, to imagine that
the superiors in society are truly superior..." (p. 108).

The world opens to a man not in loneliness, but in life together with other people. "Inner free-
dom" results as a consequence of the obtained world’s freedom experience. As H. Arendt (1961)
wrote, for the first time we feel freedom and its opposite "in our intercourse with others, not in
the intercourse with ourselves"” (p. 148). In addition to this, we get and the experience of our own
"I" through the experience about another person. The relation to oneself, in which a person’s
knowledge of inner freedom is possible, is mediated by the relation to another. So, freedom is
not individual in its inherent, but a social one. Firstly, we perceive freedom not despite, but be-
cause of existence among people. And if freedom is the freedom to act, then education is such
pre-political "the scene for action and speech” (Arendt, 1961, p. 148), where the younger genera-
tion learns the reality of freedom.

Obviously, freedom is associated with the superfluity of human existence. It is not dependent
on external or internal violence. Entrance into the world, which occurs in education, is liberation
from the dictate of the empirical environment, transcending from here (space) and now (time) to
the sphere where all temporal and spatial distances are destroyed, into the breach between the
past and the future, i.e. into thinking. According to H. Arendt, thinking has no place, it is every-
where, and therefore nowhere. It always "falls out of any kind" and interrupts the automatism of
daily living. Thinking carries a man to "into some never-never land, the land of invisibles"
(Arendt, 1981, p. 85). In thinking, it is possible to restore the connection between the past and
the future, to revive the tradition. It unfolds in a situation of lack of tradition and authority, out-
side of any hierarchies and predetermined outcome. "Each new generation, every new human
being, as he becomes conscious of being inserted between an infinite past and an infinite future,
must discover and ploddingly pave anew the path of thought™” (Arendt, 1981, p. 210). Thus, birth
and the freedom associated with it for own realization should "pave" the path of thought.

Education introduces the child into the world, revealing the breach between the past and the
future. Thinking originates in this breach, in breaking the ordinary course of life. This breach is a
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"small non-time-space” (Arendt, 1961, p. 13) compels a person to transcend his own finitude and
thereby constitute the sphere of the spirit, trample down space through the activity of thinking
"the trains of thought, of remembrance and anticipation, save whatever they touch from the ruin
of historical and biographical time" (Arendt, 1961, p. 13). So, thinking unfolds in a situation of
disruption, interruption of the ordinary course of life. In a situation of lack of thinking, continuity
between generations and the preservation of what is generated by human activity becomes im-
possible, and it is destroyed by it.

What H. Arendt calls "the invisible world of thinking", "non-time-space"”, E. llyenkov de-
scribes it as an ideal form that does not exist as a finished result.

It is that which is not, together with that which is, that which does not ex-
ist in the form of an external, sensuously perceived thing but at the same
time does exist as an active faculty of man. It is being, which is, howev-
er, not-being, or the effective being of the external thing in the phase of
its becoming in the activity of the subject, in the form of its inner image,
need, urge, and aim. (llyenkov, 2008, p. 264)

The ideal thinking exists as a certain bodiless form, as the omnipotent soul of things which
remains itself in various bodily incarnations. But simultaneously it does not coincide with any of
them. "A form of which it cannot be said where exactly it 'exists’. Everywhere and nowhere in
particular" (Ilyenkov, 2012, p. 180). The ideal one is the "taken off form", the form of a thing
outside of the thing itself, namely, in the form of human activity. "In itself, the ideal is the social-
ly determined form of man’s life activity corresponding to the form of its object and product”
(llyenkov, 2008, p. 261). However, the ideal in itself moves further: "the ideal is only there
where the form itself of the activity corresponding to the form of the external object is trans-
formed for man into a special object with which he can operate specially without touching and
without changing the real object up to a certain point” (llyenkov, 2008, p. 278).

Then a person does the activity in an ideal plan and with an ideal plan. Actually, this is how
thinking works: with an ideal plan, transforming the form.

As G. Lobastov (2012) notes a pure form of activity opposing any form of objective reality is,
according to llyenkov, thinking. In his schemes, categories any and each thing is represented and
seen. Thinking is "an ideal reproduction of reality in its own universal forms, and this universal
form is a form of one’s own activity" (Lobastov, 2012, p. 384). The universal ideal forms of
man’s activity learned from the history of human existence are essential for the formation of in-
dividual abilities, including thinking.

E. llyenkov did not bypass the problems of the formation of thinking in ontogenesis, actively
participating in the famous Zagorsk experiment on the training and education of blind-deafmute
children. Thinking (as well as other abilities) germinates and grows in a child in the process of
his inclusion in a jointly divided activity with adults, and then with peers. In the process of such
activities, the child learns to master the ideal form, objectified in things, and had been created by
man and for man. Within this activity, the child immediately focuses his perception on the mean-
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ing of the objects included in it. These are both household goods and toys. Acquiring a language,
the child can already "work™ with the ideal form per se, "inside him", using logical categories
that are embedded in the structure of the language (speech). G. Lobastov (2012) notes that in the
substantively-transformative activity "a person’s ability is formed to reproduce the scheme of his
activity with things beyond these things themselves, but in some other material” (p. 19). Think-
ing as such finds itself only in acts of an objective shift "in human work methods, therefore, in
acts of shift, changes in the form of the thing itself, in the disclosure in its composition of new,
hitherto unknown parameters and characteristics” (Lobastov, 2012, p. 38).

In a perfect form, the social nature of a person is represented, or, by H. Arendt’s words,
the fact that a person exists among other people. Therefore, thinking and activity open the
world rather than just the environment of existence, because they allow you to look around
with the eyes of other people, to be in their place. Learning to think, educating the mind, in
this case, is the development of the ability to look at things from the standpoint of the human
race.

Consciousness only arises where the individual is compelled to look at
himself as if from the side, as if with the eyes of another person, the eyes
of all other people — only where he is compelled to correlate his individu-
al actions with the actions of another person, that is to say, only within
the framework of collectively performed life-activity. (Ilyenkov, 2012,
p. 187)

In this context, it is understandable that thinking is not just, what Arendt believes, should be
returned to the world through judgment.

If thinking, the two-in-one of the soundless dialogue, actualizes the dif-
ference within our identity as given in consciousness and thereby results
in conscience as its byproduct, then judging, the by-product of the liber-
ating effect of thinking, realizes thinking, makes it manifest in the world
of appearances, where | am never alone and always much too busy to be
able to think. (Arendt, 1968, p. 189)
According to Arendt, politics is the primary area in the return of thinking to the world. It is
within it a deed is possible. In accordance with the dividing the social and political spheres of

human existence, the first appears to be deprived of the liberating force of thinking. But the
problem in the return of thinking to the world is seen in a slightly different way if we assume that
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thinking for the first time only arises in the world. From this perspective, following G. Hegel,
E. llyenkov solved this problem.

From the E. llyenkov’s (2006) viewpoint, the development of the personality himself is nothing
more than the development of the ability to look at the world through the eyes of the human race.
In E. llyenkov’s opinion, the emphasized ability is directly related to the work of the mind and im-
agination. He defined them as the ability to see things through the eyes of another person, through
the eyes of all other people, through the eyes of mankind (llyenkov, 2006, p. 215). Inability to put
oneself in the place of another person, i.e. lack of imagination is the cause of the destruction of the
world as space "between people™ (Arendt, 1968, p. 4). The lack of imagination distorts the world
that the younger generation is encountering. This happens because, firstly, "broad-mindedness"
and its universality are directly related to the ability to take the place of another person, to accept
his point of view and his judgment (Arendt, 1989, p. 43; llyenkov, 2006, p. 215).

Secondly, the undeveloped ability of imagination is often expressed in the inability to see re-
ality and compensated by unbridled fantasies. For education and upbringing, the lack of imagina-
tion leads to the fact that thinking is replaced by a collection of finished knowledge. "A person
deprived of imagination, or rather with an undeveloped imagination, sees only what he already
knows in advance in the world around him, what is verbally recorded in his mind, in his psyche"
(llyenkov, 2006, p. 225). Without the ability of imagination, a person is only able to recreate
swotted information and act in strict accordance with it.

With the help of imagination, thinking leaves its isolation from other people, correlates itself
with their standpoints. And although, as H. Arendt (1989) insists, thinking takes place in
isolation, "it still goes on in isolation, but by the force of imagination, it makes the others present
and thus moves in a space that is potentially public, open to all sides™ (p. 43).

Originality

Originality of the article is in comprehending the anthropological dimension of education
when it reveals not only a professional orientation, but it is seen as a strategy for constituting a
person, developing his image. This semantic aspect is present in the German word Bildung and
neglect of this component is detrimental to the education system, which is explicated through a
comparison of the concepts in the education of Hannah Arendt and Evald Ilyenkov.

Conclusions

Thus, in thinking endowed with the ability of imagination, public space and essential open-
ness, the nature of a man, unfolds. Thinking is isolated on the individual’s side, but it is a social
ability. For good reason, at least two people are required to dialogize among themselves in order
to realize it. The value of thinking in education is defined by its invisible belonging of one per-
son to many others. Therefore, the task of education is insight into the world to new generations,
the world that is not directly given to the sensory organs, which is invisible, but it holds every-
thing visible. It is exactly the space between people in which a man is truly born as a man, i.e.
begins to see the world through the eyes of all other people. In this sense, education is enlight-
enment, gaining the ability to see and act.

In thinking, a person, remaining himself, enters the space of multiplicity. He puts himself into
the place of another person and with this firstly finds his place in the world. Such thinking is
both critical and caring (ethical). In it, using the creative ability of imagination, a person not only
thinks together with others, but also feels together (sympathizes) with others.
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Education can teach to think if it appears as such a common cause in which all actors of the
pedagogical process are involved. The teacher is the guide of the child to the world. But you can
only show the world to someone who can and wants to see it. In order for education to be a
common cause, all its participants must strive to achieve equality. After all, public space makes
sense as a space of concern for a common interest, as a space of liberation from the tendency to
impose their interest on others and the world as a universal one. In thinking, which does not have
a visible result, in fact, there is one very important result — this is the subjectivity, humanity of
those who think. One can think only being a "citizen of the world", a representative of the human
race. Realizing his common cause in accordance with its essence, an individual (a child and an
adult) introduces himself into the appropriate image and likeness of a person.
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OCBITA SIK ITPOJIOM MIK MUHYJIUM I MAMBY THIM

Merta. Y crarTi CTaBUTHCS 3aBJIaHHS OCMHCINTH ()EHOMEH OCBITH B ii aHTPOIOJIOTIYHOMY 3MICTi, 31CTaBISIOUN
JIBa BapiaHTH aHAIITHKH KPU30BOTO CTaHy OCBiTH, AaHi ['aHHOIO ApeHnt i EBambnom ImbenkoBum. Teoperuunmii
6a3mc. [lns pearnizamii IbOro 3aBJaHHS 3aCTOCOBAHMN METOJ MOTTIHOJICHOTO peIeKCUBHOTO MPOYUTAHHS TEKCTIB,
KOJIM 3BMYHI aKaJeMi4HI HOHATTS PO3MIISAAIOTHCS y HOBOMY KOHTEKCTI, BH3HAUYEHOMY AaHANITHKOIO DEaIbHUX
CYCHIJIBHUX MNpOOJIeM — B JaHOMY BUITQJKy MOBa HJe NP0 PO3BUTOK MHCIICHHS HE CTUIBKM SIK KOTHITHBHOL
3/IaTHOCTI, CKUIBKH €THKO-OHTOJIOTIYHOI OCOOJIMBOCTI JIFOACBKOrO OYyTTsS. B TakoMy BHIajgKy MHCIEHHS BHHUKAE
Yyepe3 HOro HEBHAWMY TPHUYETHICTD OJHI€l JIIOJWHH IHIIMM, IO KOHcTarye i Apenar, i InpenkoB. HaykoBa
HoBu3Ha. HoBU3HA cTaTTi momnsArae y BUSBJICHHI aHTPOIOJIOTIYHOIO BUMIpY OCBITH 1 (hikCallii HEraTHBHOT'O BIUIUBY
TaKWX CIIOCOOIB OpTaHi3aIlii OCBITHBOTO TPOIIECY, KOJIH BiH MiOPSAIKOBAHUI JUKTATy OOCTABHH, IO CKIAIUCS Ha
JTAaHWH MOMEHT, — OOTpYHTYBaHHS IIi€l TE3U JTaHE Yepe3 BUSABJICHHS CIiB3BYYHOCTI KOHIIETIiH OcBiTH ['aHHN ApeHIT
i EBanbna InbenkoBa. BucHoBku. Businene ['aHHOIO ApeHIT MPOTHUCTOSHHSA J1ii 1 MUCIICHHSI HE MO>KHA PO3YMITH SIK
BIJJPMB MUCJICHHSI BiJ| JIMCHOCTI, OCKUIBKM TTOYaTKOBOIO PEANTbHICTIO IS JIFOIMHM IIOCTA€E iHINA JIFOJMHA, a CaMe B
MUCJICHHI JIFOJMHA BXOJIUTH B IPOCTIpP 3yCTPidi 3 IHIIOKO JIIOAWHOIO, CTa€ Ha MICIIE 1HIIOI JIIOAWHM 1 IIMM BHEpIIE
3HaXOIUTh CBOE Miclle B CBiTi i cTae cama co0O0r0, 3HaXOAs4M 00pa3 JIOMMHH. Tak 3po3yMiia OcBiTa HE CTae
MaHIIyJIATHBHUM JIPECYBaHHSM, alle € MiIICHUM HapOJUKEHHSIM Cy0’€KTa, SIKHil TBOPHUTH caMoro cede. PyitHyBaHH:
ABTOPUTETY B CY4aCHOMY CBITi CYIIPOBOKYETHCS IOIIYKAaMH HOBHX ()OPM CTPYKTYPYBaHHS 3arajlbHOTO IPOCTOPY
TUSUTBHOCTI JIFOJICTBA, IO MOXKIIMBO TOIi, KOMU MICIIC OCBITH BHU3HAYAETHCSA HE COI[IAJIGHUM CEpEeIOBHINEM, a il
BIIHOIICHHSM JI0 CBIiTYy. ABTOPUTCT YYWTENsA JNi€BUH, KOJMU BiH CIUPAETHCS HA BiIIOBITANBHICTH 3a CBIT, B KU
YUYUTENb BBOAWTH JUTHHY Ta SKMH BiakpuBae iif. BimnoBimanmbHicTh 3a CBIT i OOYMOBJIEHHI HEIO aBTOPUTET
OB’ si3aHi 3 J11000B’10 /10 cBiTy. TiJILKY IPH HAIBHOCTI JOCTATHHOI JIFOOOBI J10 CBITY JIIOAWHA 3/1aTHA BIANOBINATH 32
HBOTO.
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OBPA3OBAHHUE KAK BPEIIb MEXAY NPOLUIJIBIM U BY 1Y HIUM

Henn. B craThe cTaBUTCS 3a1aHUEC OCMBICITUTE (PCHOMEH 00pa30BaHUS B €O AHTPOITOJIOTMYSCKOM COJICpIKAHHUM,
COTIOCTABJISS TBA BAPHAHTA aHAIUTHUKU KPU3UCHOT'O COCTOSHUS 00pa30BaHMs, JaHHBIC XaHHOW APEHAT U DBaJbIOM
WnbenkoBeiM. Teoperuueckmii 6asuc. s peanusanyy JaHHOTO 3alaHusl IPUMEHEH METOXA YIIIyOJIEHHOTO
PEe(IIEKCHBHOTO TPOUYTEHHUS TEKCTOB, KOTJa INPHUBBIYHBIC aKaJEeMHUYCCKHE IMOHSATHS PACCMATPHBAIOTCS B HOBOM
KOHTEKCTE, OINpPEIeIIeMOM AHAIUTHKON pealbHBIX OOMICCTBCHHBIX MPOOJIEM — B JNAHHOM CiIydae pedb HIET O
Pa3BUTHH MBINUICHUS] HE CTONBKO KaK KOTHUTHBHON CITOCOOHOCTH, CKOJBKO ATHKO-OHTOJIOTHYECKOW 0COOEHHOCTH
YeII0BEYECKOro OBITHS. B TakoMm ciydae MBINUICHHE BO3HHUKAET Yepe3 €ro HEBHIUMYIO COMPUYIACTHOCTH OJHOTO
YeJI0BEKa MHOTUM, YTO KOHCTaTupyercs u ApeHar, u UnbenkossiM. Hayunasi HoBu3na. HoBu3Ha craThu 3akioua-
€TCs B BBISBICHUU aHTPOIOJIOTHIECKOTO U3MEPEHHsI 00pa30BaHUS M YCTAHOBJICHHUH HETATHMBHOTO BITUSHUS TaKHX
Croco0OB OpraHU3aIUK 00Pa30BATEIBHOTO MPOIecca, KOrja OH MOJYNHEH JUKTATY OOCTOSTEIBCTB, CIOKUBIINXCS
HA JaHHBIA MOMEHT, — 00OCHOBaHHE 3TOr'0 TE3UCA JTAHO Yepe3 BBIABICHUE CO3BYYHOCTH KOHIICIIIHNN 00pa30BaHUS
Xannbl ApeHar u OBanbiaa WnbenkoBa. BeiBoabl. BoisiBnenHoe XaHHOW ApEHAT NMPOTUBOCTOSHUE NEHCTBUS U
MBIIUIEHUS HEJIb3s1 TOHUMATh KaK OTPBIB MBIIIEHUS OT JI€HCTBUTENbHOCTH, MOCKOJIbKY HU3HAUYAIBbHON PEAIbHOCTHIO
JUIsL 4eJIoBeKa MPEACTAET APYrol YelOBEK, a UMEHHO B MBIIUICHUHA YEJIOBEK BXOAUT B MPOCTPAHCTBO BCTPEUU C
JPYTUM YETOBEKOM, CTAaHOBUTCS HAa MECTO JIPYTOro YeiIOBEKa M 3THUM BIIEPBEIC O0OpETaeT CBOE MECTO B MEPE,
CTaHOBACh caMUM co0oi, oOperas o0pa3 dYemoBeka. Tak TOHUMaeMoe OOpa3oOBaHWE HE CTAHOBHUTCS
MaHUMYIIATUBHON JPECCHUPOBKOW, HO €CTh JCHCTBUTEIBHBIM POXKICHHEM CYOBEKTa KaK TBOPSIIETO CaMOro ceOsl.
Paspymenne aBTOpHTETa B COBPEMEHHOM MHPE COIPOBOXKIACTCS TOUCKAMH HOBBIX ()OPM CTPYKTYPHUPOBAHHUS
0o0IIero TPOCTPAHCTBA NEATCTBPHOCTH YEJIOBEUCCTBA, YTO BO3MOXKHO TOTAa, KOTJa MECTO OOpa30oBaHUS
onpeJiesisieTcsl He COIMaJIbHOM Cpeloil, a ero OTHOLIEHHWEM K MHUpY. ABTOPUTET YUMTENS NEHUCTBEH, KOTAa OH
OIMHUpPAeTCs Ha €ro OTBETCTBCHHOCTh 3a MHUP, B KOTOPHI OH BBOIUT peOCHKA M KOTOPHIA OTKPBIBAECT CMY.
OTBETCTBEHHOCTh 32 MHP U OOYCIIOBJICHHBIH €10 aBTOPUTET CBS3aHBI C JIFOOOBBIO K MUPY. TOJNBKO NPU HATHIHH
JIOCTATOYHOM JIFOOBH K MUPY YENIOBEK CITIOCOOCH OpaTh OTBETCTBEHHOCTH 32 HETO.

Krouesvle cnosa: denoBek; 00pa30BaHUE; MBIIUICHUE; O0IIECTBO, aBTOPUTET; OTBETCTBEHHOCTD 32 MU
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